THE EVERGREEN STATE COLLEGE
August 14, 1973

TO: Lauren Biddle, Debbie Creveling, Craig Ridnour, Jack Webb
FROM: Charles Teske

SUBJECT: NEH Follow-Up Report

Let me express my thanks for the effort, persistence, and intelligence
you have shown in compiling this report. I shall circulate it to
Charles McCann, Ed Kormondy, Richard Alexander, Will Humphreys, Pete
Sinclair, and my fellow deans. After consulting with them, I shall
surely send it to all coordinators and group-contract sponsors for

the coming year, and perhaps to all faculty members.

What you have discovered and surmised certainly is not calculated to
produce a sense of complacency in any of us. Instead, the report
presents exactly the kind of incisive diagnosis for which I had hoped.
The proof of its impact will be most observable, no doubt, during

the curricular planning process for 1973-74. Keep in touch and let's
work together on the focussing of all the energy and goodwill avail-
able around Evergreen -- the kind of energy and goodwill you have
brought to bear on this project.
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Supplement to N.E.7. Follow-up EReport #

E. J. Webb I 7/30/173

- 1. Response to Hamilton-Capiiein Reports: .

A.) BEsmilton: Communications problems do seem to increase in proportiom
to size and diversification of TESC. Student and fzculty frustraztion in
locating available resources Iis atill high. This parallels the lack of adain-
istrative implementatiom of curriculum; the lack of an overall curriculum plan;
faculty pless for curriculum planring (long-tsrm); the under-utilization of
faculty expertise and lack of fndepth, edvanced humanistic studies. Hamil-
ton's point ths: Bumanities zre t-eated 38 5 "sresk” ‘n real worl here is
equally true anywhere — even at Lis own institution. He seems t. ba looking for
a structore-slot formetion for Bumandties under an adninistragive fietion that
has long existed in this area ever ywhers. Une compelling problem is to develop
new adainistrstive techniques for our more appropriate goalz. I beliave the
TESC structure in fact does work best (contra Hamiltonm)} in sequencial fields
and that all of the Humani:ies are as sequential &c any other field. For this
and other cbvious ressone the Husenities can no move be separated frum each
other than “hey can from nther disciplines.

But at this point we heve fower planned curriculum cprions than most
institetiors of higher learning in the country. Ve need toc take a hard look at
Coordinated Studies programs 3s they relate o each othor, our resources and
cliantele over a 2 - & year nerizd, at less:, as - total cuvriculvm - Dot om
chair individual merite. Maay faculty have made this ples for more advanced,

sequentisl planaing.

%.) Cepitain: Cosparing his report with remarks made Lo me throughout
the year leads me to suspect we ara gullding dandalions where we don't need to.
{The report shows much more faculty optimism than I hear daily, vet Capitain
is not & legirliator.) His reporc is incisive op the following points:

1.} Fscwity productfivity im their resching flelds s seen at a very
low level by feculty, studenta end outside evaluatcrs.

2.) ¥Eoet sztudents sod faculzy ara tired of nmot having enough oppor-
tunity for intemeive work cn either the basic or advanced lavels.

3.) Capitain underscores vepeated cogm nts by faculty snd studente
that much Humanities wateriel iatroduced iato programs not
focussed specificaily or the Human ties was of 2 "pop" varlety,
acperficiully ecomsidered. Tven if zuch Litzrature is of a
gerioue, clamsical nature, superiicial exposure may have a
“yaccination effecc™ - 23 it dome . Surv. Eng. Lit. Classes -~
by almest guarantecing lmsunity from 1is influence because of
limited exposure. An anslogy is previded by the experience so
wany have had in studying mwsic loang emough to r=alize the work
imvolved, but mot long erouzh £o enjoy performance or find
security in saitisfactory pregrese.




1I.

General Remarks: (based on Program Histories, evaluations and iaterviews)

1. All-college problems velated to Humanities: a) Basic inter-disciplinary
Coordinated Studies Frograms do not provice room for sequential, depth
learning necessary for sdvanced work im all subjects they cover. Are
these programs erring on the side of trying to do too much within
their own resources? b) Fewer hooks as foous and mere books as ;
supplements has been recommended as a successful way of dealing wich
the individual's pedagozical problems in #. ¢) Basic capaclities

and levels of achievements need sarly identifisetion and response.

d) The need for high impact iuformation dissemivation of faculty
resonrces is critical., &) Student and faculty frustraticn at not
dealing vith subjects in depth is mounting. £} Joint studeunt-faculty
planning of curriculum is & most point when a large porticn of the :
faculty itseif does aot now participuate in curriculum plamming.

2. Specific, high-priority needs im the humanirties. a) Bocta im all
areas are pot available L che lihrery for aven the wost basic
bunanistic studies. L) Fine aris faculiy have universally expressed
2 reed for sdditionsl part-time/fuii-cime facuity. ¢) The seed o
establish sequential learnding career oppe:tuniiies for soudents in
Humanicles and Arts at TESC is most evidencad ky the loss of many
high-quality studests who have left Lo study thelr art elsewhere,
even at the cost of loss of credit and tzking much irrelevant vequired
course work. Priorities could be »hifted more toward the ueeds of
our students -~ perhaps sven withou: & ciesr view of vhether they
ars beltter or worse than chose we might setablish for them.

3. Narrative Remarks

Hamilton ralses the issuaz of Husznities as a field, or series of
fields. Can we separate tae arts from zhe humanitics ov the other
disciplines and keep them alive? HNe. ¥We have zzid 2s sn institutionm
that we ought to cut this out in our thinking and practice. We've
begun, but e haven't gotten very far {¢.¥., we're only 2 vears old).
We need now only to develop the third componeat of our curriculum
that was suppored to support tha ones we now heve (Self-Paced Learning)
so that disciplines may be developed so that intar-disciplinary
programs of su advanced nature may really take place. Mary faculty
have {udicated that, even in Bagic Coordinated Studies programs,

wmany students did not possass eacugh skill to mect program goals and
that noching could be dome to prepare them to during the vear.

The lack of sdvanced work in tha Humanities isn all modes Indicatesz

two things: <ILirst, the need to recoguize that humanistic and artistic
atudies sre just as sequenctial and progreesive as the other disciplines
and, second, that truly advanced coordinsted studies in the human—
izies and related discipiines {{ipcluding the sclences) will only be
poagible with a greater vaviety srnd numbs: of advanced opricus. While
the college has achieved much la revitalizing che relation of the
humanities o the world outside the callege; wut in terms of com-
patence and performance within rhese discipliies, how does the college
-measure up to colleges of compavable size and fscilities?




Three final, unrelated points:

#

1.} Te what extent are we focussing our curricular and teaching efforts
on getting students to learn how to learn the humanistic disciplines? Evi-
dence gathered for this repert indicates & mator emphesis on content - either
sporadic in some Coordinated Studies or consistent in seme Group and Individual
Contracts. If "learaing how to learn" is not cne of our goals and learning
"specific whats" is, we ough: at least to change our rhetoric. I take
"learning how" to mean & focus om metimdological and experientie] aspects of
specific material, sc that students develop the abliity te meer new material
on their own at & higher level of uaderstanding — as oppozed to a focus on
‘contenl:, apprecistion, or desper wnderstandiug of isclated works or segmenis 3
of fields. ' ;

2.) HMemberg of Coordiuated Frud.es faculiy ard, tc a lesser extent, Group
and Individual Contracts shiulé nct try to do all :hings for all students
exclusively through the delivery mechanisms of che v paviicular mede. TFaculty
should not feel that they have falled in th:ir gosls if they =must rely om
outside resources consistenily and sigruiiicantly fov a pertion of their goals.
Tha practice of semi-isolaiion and concalmpmesnt in all modes leads to sver-
expanditure of faculety effort with minimal iepact on studsni growch.

% 3.) The ecllege is mow in 2 posiction te make sipgnificant contribution teo
' the surrounding community on which wa vely for gupport. Part-time offerings
in all sreas of the arts snd humacitles for jocal :dull residents -~ wanvy of
whom sre enrolling ia in:reasxing pumbers at other area institutions with higher
tuition feee. Such offavings require a different a proach to design, scheduling
and presentatica thaa our reagular pregrams - a prob .exr which makas it more
difficelt for us than other lasxtituticns that don't asve to make such degrees
of adjustment. Howewvwsr, not to de so would vepresent 2 failure te dischargs
our obligation ko these people, te ereate & iradition of isolarion that need
© wot be esreblished and to pass up an gariching influence on the intermal
life of the college.

We nesd to romowber that we have beep eriaged in curricular Implementation
Y for a shkort peciod of only two years. But vhe critical years in innovative
AR colleges' Listories - the 4ch through Ath - are far eacugh ahesd of us to
: focus in good cima on concrete, systematic cgevelopment of admimdetrative tech-
. niguen and pedagoglcel devices zhat will provide leng term growth for our
vitally needed sducstionsl philosoohy.

I must express wy adedrat on for Craig Eicdpour, Mebbie Creveling and Lauren
Adddle who hawe spent vewer:l husdred houre cowpiling the data for this report.
During thiz period of time sud in the ghrae ceye of fatensive work putting the
. report together, ¥ waus grea:ly luprsssed &y thedr sacveiry, chjectivicy, and
their professional and apmsn copcern for the development of the humaniises for
the good of thi: college. ' .




